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HE—HWE - flIONmE 2 EEe - 72
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BB O g LR ERIFETR K -HIt -
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ERF R B ILE R ~ A A E) - HmsET
a0 HERT ABUBE A » Her B G e
EHEITHIRNEE 2524 [F) (Bhagat et al., 2016;
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A~ S~ IR ROERA A A AE o R
A EIRIHE B R TR G T H AR EYE
S (E A KR BB (R R Y 555 (Kwon
et al., 2014) 5 HEFRIEFIIRG T FERRE
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[F & H P 2 A E B P o B
FH R 5 23 BA SR (3K (2004) 25T RCERG T L
WAE BT ( BE4EE S - 2007) - ARiH5E
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A~ BRI 38 A~ AERIEHE
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i gs > PRA SRS Kbk A B EE AT 31 4
TER T ANBURE - —EAEREL 93 &
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o B R & (partial n,7) » 0.01 B (K52
J& ~0.06 BHENE ~ 0.15 B f2fE (Cohen,
1988) (a = .05) » {F A LB =TEAZATH
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— N
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BN EGEE T (R4) > HiEk
BT E) ~ B -~ EERBNELE -

%EE i AR E R R S RS E
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RIS HEEE A 2.03+0.73 4.13+1.07 450 +0.76 76.58 001" 622
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REERBEE (p <.05) 5 BIZETH) - EAIE S
BIE - BEXERSEAFEEERE > A
R EHEREERHERNEREE @ <
05) > BASHEABEFHEREEE SR
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= R A R
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Abstract

The purpose of this study was to explore the effectiveness of different flipped
classroom strategies in enhancing the development and management of content resources
for emerging physical education courses. Traditional teaching, independent flipped teaching,
and cooperative flipped teaching were applied to three classes over a period of nine weeks.
The evaluation involved one-way analysis of variance (one-way ANOVA) of independent
samples to assess differences in students’ satisfaction with teachers’ teaching methods, course
learning, content, and materials. The results revealed that both flipped teaching strategies
were significantly superior to traditional teaching in terms of teacher-assisted practical work,
selection of topic reports, and creation-type assignments. Student grouping in cooperative
flipped teaching was significantly better than in traditional and independent flipped classroom
strategies. In problem-solving approaches and multimedia support, there were no differences
among the three teaching strategies. In the aspect of course learning, traditional teaching
and cooperative flipped teaching emphasized memory significantly more than independent
flipped teaching. Emphasis on analysis, integration, and application was significantly higher
in both flipped strategies compared to traditional teaching, but there were no significant
differences among the three strategies in terms of judgment emphasis. Regarding content
and material satisfaction, traditional and cooperative flipped teaching were significantly
superior to independent flipped teaching in terms of matching educational objectives and
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student levels. There were no significant differences among the three teaching strategies in
terms of motivating learning and meeting students’ needs. In independent flipped teaching
strategies, without grouping, the differences from cooperative flipped teaching strategies
included lower student grouping, higher emphasis on memory, and lower alignment with
educational goals and student levels. However, independent flipped teaching strategies were
better suited to preparing students for future workplace adaptation. Teachers could choose
the appropriate flipped teaching model according to their teaching objectives to help students
build workplace adaptation skills in advance.
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